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Task List C: Skill Acquisition



Task List

C-0 1 Identify the essential components of a written skill 
acquisition plan 

C-02 Prepare for the session as required by the skill acquisition 
plan.  

C-03 Use contingencies of reinforcement 

C-04 Implement discrete trial teaching procedures. 

C-05 Implement naturalistic teaching procedures (e.g., 
incidental teaching). 

C-06 Implement task analyzed chaining procedures. 

Task List

C-07 Implement discrimination training. 

C-08 Implement stimulus control transfer 
procedures 

C-09 Implement stimulus fading procedures.  

C-10 Implement prompt and prompt fading 
procedures.  

C11: Implement generalization and maintenance procedures 

C12: Assist with the training of stakeholders 

As an RBT

Teaching is your ultimate goal, measure 
behaviors, collect data, run protocols - Help your 
learner learn new skills. 

As an RBT

When your learner succeeds, you succeed! 

Best feeling to know that you have impacted 
their life!



As an RBT

Focus on your learner when teaching 

Be prepared for your session 

Assess potential reinforcers 

Explore new reinforcers

Ask yourself…

What am I teaching? 

Why am I teaching it? 

Where do I teach this skill? 

When do I teach the skill? 

How do I teach it? 

How do I collect the data and graph it? 

Who will monitor the learner’s progress?

What am I teaching?

Programs are selected by your supervisor based 
on the assessment conducted. 

When skills are not coloured in on the ABLLS-R 
or VB-MAPP, we want to teach those skills 

Building a solid foundation 

Determine what domain you are teaching, is it a 
mand, tact or receptive? 

Why am I teaching this?

The assessment showed gaps that we want fill 

These are areas that your learner was unable to 
do independently 

How will my learner benefit?



Where do I teach this skill?

Some skills are taught in context as you are 
engaging in the activity. You can ask questions or 
give instructions while you are in the activity. 
This is known as Natural Environment Teaching. 

Or, you can teach some skills at the table in a 
structured manner with clear trials. This is 
known as Intensive Trial Training (or Discrete 
Trial Training).

When do I teach the skill?

Daily schedule 

Time of day 

Motivation/Reinforcers established

Daily Schedule How do I teach it?

Skill Acquisition Plan



How do I collect the data and graph 
it?

Skill Acquisition Plan

Who will monitor the learner’s 
progress?

My supervisor and I

Intensive Trial 
Training

Intensive Teaching

Discrete Trial Training (DTT) was developed by Dr. 
Lovaas which is an instructor-led teaching method. 

Intensive Trial Training (ITT) another term used 
which uses discrete trials 

This is a teaching approach that is composed of an 
RBT and the learner. 

This often occurs at the table.



Research

24 children benefitted from intensive therapy 

48% of all children showed rapid learning 

(Sallows GO, Graupner TD (2005). "Intensive behavioral treatment for children with autism: four-year outcome and predictors". Am J Ment Retard. 
110 (6): 417–38.) 

DTT/ITT

The purpose of intensive teaching is to teach the 
learner new skills. 

Teaching is conducted in a structured manner so 
that correct behaviors can be reinforced.  

It allows an RBT to teach a new skill to fluency 
by running many trials.

Discrete Trial

A discrete trial has a clear beginning and a clear end. 

1. Antecedent Stimulus: It begins with a 
discriminative stimulus (S ), an instruction (i.e. 
“clap your hands”). 

2. Behavior: Which is followed by a response from 
the learner (i.e. student claps). 

3. Consequence: This is then followed by a 
reinforcer.

D

Discriminative Stimulus

Discriminative Stimulus (S  ) signals the availability of 
reinforcement for a particular response. It is an antecedent 
condition that evokes a response that leads to 
reinforcement. 

Seeing a Tim Hortons sign signals the availability of 
“coffee” which leads you to go through the drive-thru and 
order a coffee.

D



Think of examples of a 
discriminative stimulus…

Discriminative Stimulus

S Behavior Consequence

Phone rings Pick up the 
phone

Talk to 
boyfriend

Icy road Slow down Arrive safe at 
home

“Clap your 
hands” Child claps Teacher says 

“great work!”

D

Stimulus Control

Stimulus control is when a behavior occurs more often in 
the presence an SD. 

For example, when someone says “what’s your name? Can 
you give me your name? Tell me your name? Your name 
is…” will all evoke the same response, your name. The 
antecedent stimulus controls the behavior which in the past 
has led to reinforcement. 

Stimulus Control

The antecedent stimulus controls the behavior in 
which evokes the correct response. 

If a learner does not produce the correct 
behavior, the behavior is not under stimulus 
control. 



Stimulus Control

Our goal as practitioners teaching children to 
learn new behaviors is to get behaviors to occur 
under the correct antecedent stimulus and 
attend to the right SD. 

Children with autism may attend to too many 
things or the wrong things during teaching

Stimulus control

You tell your learner to put his arms up and he 
stands up, is the behavior under stimulus 
control? 

You say “what is it?” the child says “ball” and 
takes it, is the behavior under stimulus control?

What affects stimulus control?

Pre-attending skills 

1. Looking skills: The child learns to look at the 
material, instructor modelling the behavior. 

2. Listening to instructions: The learner can 
attend to the instructors voice and comply with 
the task. 

3. Attending to the correct cues and not on the toy 
or reinforcer on the desk.

Instructional Control

Stop 

Look 

Listen



Instructional Control

Stop - gently stop them from playing or walking 

Look - wait for eye contact 

Listen - present your SD, then reinforce

Instructional Control

Avoid talking to the learner as you are writing 
things down 

Avoid asking the learner questions as they are 
playing 

Follow through

Attending Skill Test

1. Staying in seat: The learner needs to learn to sit in their seat. This will need 
to be reinforced! Take data on how long your learner stays in their seat. 

2. Looking at the instructor: In a instructive voice, call the learners name 
sitting at the table. Does the learner make eye contact? Take data on the 
number of times they look. 

3. Keeping hands on the table or lap: Teach the learner to keep their hands 
down (try timing how long your learner can keep their hands down). 

4. Looking at objects: Place objects on the table and have the learner look at 
them by saying “look” and point to an object. Does your learner look at the 
object? Take data on the number of times they look at the correct object.

Teaching Attending Skills

1. Staying in seat:  

Reinforce the learner in their seat.  

Start with short amounts of time (10s) and 
increase over time.  

Playing with reinforcers at the table in a fun 
manner will naturally pair the table with 
reinforcement.



Teaching Attending Skills

2. Looking at the instructor:  

Get to eye level with your learner, reinforce spontaneous eye contacts.  

Play in ways in which will promote eye contact. For example, slowly moving 
your hands as if you are going to tickle your learner and often your learner 
will look up to see if you’re going to tickle them. Once they look at you, tickle 
them.  

You may even use edibles to reinforce natural moments of eye contact.  

Avoid, holding reinforcers up to eye level or using gestures to get your 
learner to look at you. These can be hard to fade and a learner may copy your 
actions (tap near his eye). 

Call their name and reinforce 

Teaching Attending Skills

3. Keeping hands on the table or lap:  

Reinforce your learners hands down by providing an edible 
reinforcer after a certain amount of time and gradually increase 
that time.  

Imitative skills are essential here because you can ask your 
learner to “do this” and fold hands on the table then reinforce it. 

4. Looking at objects: Teach your learner to look at an item by 
saying “Look” and point to the item on the table. Once they look, 
reinforce!

Pair Yourself

Be well paired! Give reinforcers freely at first. 
If you hold back, your learner will leave you.  

Ensure your learner stays with you willingly. If 
they leave you often, pair yourself with fun!  

Give spins, swings, tickles, edibles freely 
(Without them reaching or grabbing. Notice 
how often they reach, is it every 5s, 10s? Beat 
them to it).

Pair Yourself

Ensure you have instructional control! Can you 
touch the learner’s reinforcers? Can you 
control reinforcer’s without the learner 
engaging in problem behavior? 

If not, you want to establish instructional 
control first (This will be discussed during 
Natural Environment Teaching).



Improve Stimulus Control

Reduce distractions. This may be done by providing edible reinforcers 
freely and consistently so that the learner is not focused on when they 
will get the item, but rather on attending to instructions. You may also 
remove toys, turn iPad and computer volumes down, position the 
child’s chair in a way that they are not distracted. 

Keep teaching fast paced to decrease off-task behaviors and down 
time. 

Reinforce appropriate behaviors, on-task behaviors. 

Reinforce responses to instructions. 

Provide sufficient breaks and access to reinforcers.

Steps to Success

1. Conduct a Preference Assessment or reinforcer 
sampling.  

2. Present clear instructions. 

3. Stick to your schedule of reinforcement. 

4. Intersperse easy and difficult tasks. 

5. Prompt new behaviors. 

6. Reinforce the new behaviors.

Conduct a Preference Assessment

Single Stimulus 

Paired Choice 

MSW 

MSWO 

Free Operant

Preference Assessment

Always establish motivation and have strong 
reinforcers! 

Established reinforcers by creating a reinforcer 
inventory list. (at least 15-20 reinforcers).



Presenting Clear Instructions

The SD must be presented clearly. 

Using shorter phrases is more effective for new learners. Try to 
avoid long string of words. 

Statement format 

Generalize the SD from the start. 

Example of an SD 

“Clap your hands”  

“Show me clapping” 

“Clap”

Stick to your Schedule of 
Reinforcement

Some learners are on a dense schedule of 
reinforcement and need to be reinforced every 
30s or on a specific VR schedule. 

Be sure to follow this schedule so that the learner 
does not engage in escape behaviors.  

Providing breaks away from the table are also 
important. 

Intersperse Difficult Vs. Easy

Avoid running difficult trials back to back or ONLY running 
difficult trials. Your learner will engage in problem behavior to 
escape this aversive teaching style. 

Use a High-Probability Request Sequence teaching approach: 

fast paced sequence of instructions that are easy to follow  

these are previously acquired skills which are interspersed with new skills, also known as 
the low probability request 

this reduces the value to non-compliance to the low probability request and reducing 
problem behaviors 

this building up to the hard task is what many refer to as behavioral momentum 

Intersperse Difficult Vs. Easy

At Autism Therapy & Training, we use index cards and 
indicate acquired 

Each colour represents a domain (ex. blue index cards for 
imitation). This makes it easier when teaching in a fast pace. 
All domains are intermixed (tact body part, receptive actions, 
imitation, etc.). 

Receptive picture cards that are placed in an array on the 
table  

Tact cards are also interspersed during ITT



Imitation Index Card

Imitation

Clap hands

Receptive Index Card

Receptive

Clap hands

Intraverbal Index Cards

Intraverbal

wings?

Bird

Table Set up



HP Box

Setting up your HP box: 

All previously acquired targets are written on 
cue cards 

All previously acquired receptive and tact 
picture cards are also added 

Use an index box to store all your cards

HP Box

Tips

Avoid a slow pace of teaching. 

Avoid saying “good job” after each trial, that 
slows you down. 

Keep a steady speed and build momentum. 

Be sure to reinforce immediately.

Tips

Be sure to play with your learner at the table and 
away from the table. Otherwise the learner will 
pair you with work only. 

Be sure to prompt new behaviors and fade 
systematically. Don’t let your learner make 
mistakes with new behaviors. 

Be sure to fade prompts when a learner 
demonstrates independence.



Types of behaviors

New behaviors: These are behaviors that are being 
taught, often more difficult, requires prompting and 
to be placed on a continuous schedule of 
reinforcement. These are low probability behaviors. 

Previously acquired behaviors: These are 
behaviors that are mastered, easy to the learner, no 
longer require prompting and are on an intermittent 
schedule of reinforcement. These are high 
probability behaviors. 

Let’s take a Break

Prompting

Prompts

A prompt is providing assistance to the learner to 
evoke the correct response.  

For example, if you ask a learner to ‘clap’, you 
will need to physically assist the child to clap 
their hands.  

Without prompts, the child could not engage in 
the right behavior to access reinforcement. 



Types of Prompts

Physical Prompt 

This is when the RBT provides complete assistance 
and movement to produce the target behavior. The 
RBT will physically guide the learners hands or 
body until the response is completed. 

This is an intrusive, but effective prompt. 

This is used during routine activities such as hand 
washing. 

Types of Prompts

Gestural Prompt 

This is when the RBT uses a point or gesture 
to evoke the response.  

For example, an RBT teaching a child to 
identify a picture on the table may point to 
the correct picture, rather than using a hand 
over hand approach.

Types of Prompts

Verbal Prompts 

This is when the RBT provides a vocal model 
to produce the target behavior.  

This is used when teaching echoics, tacts and 
intraverbals. For example, when asked “what 
does a dog say?”, the RBT will say “woof”.

Types of Prompts

Model Prompt 

This is when the RBT demonstrates the 
behavior and the learner will copy. 

For example, if playing with the lego and 
stacking them. The RBT may stack three lego 
blocks and then have the learner do the 
same. 



Other prompts

Textual Prompts: An RBT may use a written 
schedule or agenda to help the learner complete 
their work.

Other prompts

Picture prompts: An RBT may use a visual 
schedule to prompt the learner through a series 
of steps such as getting dressed.

Issues with Prompts

Children with autism need prompts to learn new 
behaviors. 

However, if these prompts are not faded correctly 
children will become prompt dependent. 

A prompt dependent learner is unable to produce 
the target behavior without assistance and relies 
on the adult. The learner is attending to the 
prompt and not the target response.

Question

You take the learners hand and have them touch the 
book on the table when asked to “touch the book”, 
what kind of prompt is this? 

A. Physical Prompt 

B. Gestural Prompt 

C. Verbal Prompt 

D. Model Prompt



Answer

You take the learners hand and have them touch the 
book on the table when asked to “touch the book”, 
what kind of prompt is this? 

A. Physical Prompt 

B. Gestural Prompt 

C. Verbal Prompt 

D. Model Prompt

Question

You point to the wheel on the car when asking your 
learner to “find the wheel”, what kind of prompt is 
this? 

A. Physical Prompt 

B. Gestural Prompt 

C. Verbal Prompt 

D. Model Prompt

Answer

You point to the wheel on the car when asking your 
learner to “find the wheel”, what kind of prompt is 
this? 

A. Physical Prompt 

B. Gestural Prompt 

C. Verbal Prompt 

D. Model Prompt

Question

You say “clap your hands” and clap, what kind of 
prompt is this? 

A. Physical Prompt 

B. Gestural Prompt 

C. Verbal Prompt 

D. Model Prompt



Answer

You say “clap your hands” and clap, what kind of 
prompt is this? 

A. Physical Prompt 

B. Gestural Prompt 

C. Verbal Prompt 

D.Model Prompt

Question

You say “clap your hands” and take the learners 
hands and make them clap, what kind of prompt is 
this? 

A. Physical Prompt 

B. Gestural Prompt 

C. Verbal Prompt 

D. Model Prompt

Answer

You say “clap your hands” and take the learners 
hands and make them clap, what kind of prompt is 
this? 

A. Physical Prompt 

B. Gestural Prompt 

C. Verbal Prompt 

D. Model Prompt

Question

You say “you clap your…….” and then say “hands”, 
what kind of prompt is this? 

A. Physical Prompt 

B. Gestural Prompt 

C. Verbal Prompt 

D. Model Prompt



Answer

You say “you clap your…….” and then say “hands”, 
what kind of prompt is this? 

A. Physical Prompt 

B. Gestural Prompt 

C. Verbal Prompt 

D. Model Prompt

Question

You are probing a skill and you say “clap your 
hands” and the learner stomps their feet, what’s 
wrong here? 

A. Lack of prompting 

B. Lack of stimulus control 

C. Lack of instructional control 

D. All of the above

Answer

You are probing a skill and you say “clap your 
hands” and the learner stomps their feet, what’s 
wrong here? 

A. Lack of prompting 

B. Lack of stimulus control 

C. Lack of instructional control 

D. All of the above

Question

Your learner has mastered the skill “come here” and 
you say “come here”, but the learner walks away 
from you, what could be wrong here? 

A. Lack of prompting 

B. Lack of stimulus control 

C. Lack of instructional control 

D. All of the above



Answer

Your learner has mastered the skill “come here” and 
you say “come here”, but the learner walks away 
from you, what could be wrong here? 

A. Lack of prompting 

B. Lack of stimulus control 

C. Lack of instructional control 

D. All of the above

Question

The instructor is teaching a new skill “arms up”. She has 
been teaching it all day. She says “arms up”, the child 
stands up, then she prompts arms up, what could be 
wrong here? 

A. Lack of prompting 

B. Lack of stimulus control 

C. Lack of instructional control 

D. All of the above

Answer

The instructor is teaching a new skill “arms up”. She has 
been teaching it all day. She says “arms up”, the child 
stands up, then she prompts arms up, what could be 
wrong here? 

A. Lack of prompting 

B. Lack of stimulus control 

C. Lack of instructional control 

D. All of the above

Question

How do you improve stimulus control? 

A. Don’t prompt 

B. Put lots of things on the table 

C. Reduce distractions 

D. All of the above



Answer

How do you improve stimulus control? 

A. Don’t prompt 

B. Put lots of things on the table 

C. Reduce distractions 

D. All of the above

Question

How do you improve stimulus control? 

A. Don’t prompt 

B. Reinforce appropriate behaviors 

C. Increase distractions 

D. All of the above

Answer

How do you improve stimulus control? 

A. Don’t prompt 

B.Reinforce appropriate behaviors 

C. Increase distractions 

D. All of the above

Question

How do you improve stimulus control? 

A. Keep teaching fast paced to decrease off-task 
behaviors and down time 

B. Ignore all behaviors 

C. Increase distractions 

D. All of the above



Answer

How do you improve stimulus control? 

A.Keep teaching fast paced to decrease off-
task behaviors and down time 

B. Ignore all behaviors 

C. Increase distractions 

D. All of the above

Fading Prompts

Fading Prompts

Most to least prompts 
This is when a practitioner provides the most amount of prompting and then 
gradually fades. For example, from a hand over hand prompts to a gestural prompt.  

Least to most prompts 
This is when the practitioner gives the learner the opportunity to attempt the skill 
without help and then gradually increases the level of prompting. For example, 
prompting the elbow then gradually increase the prompt to hand over hand with 
more errors that occur.

Fading Prompts

Graduated Guidance 

This is when the practitioner prompts when needed only 

You follow the learner closely but without touching them 
unless they need your help 

Time delay 

This is when the practitioner increases the time of prompting. For 
example, you may prompt at a zero second delay, then 2 second 
delay, then 4 second delay and so on.



Fading Prompts

When using verbal prompts, you can fade to phonemic 
prompts.For example, when asked “what does a dog 
say?” you fade your prompt to “ww”. 

When using full physical prompts, you can fade to a 
less of a prompt. For example, if using hand over hand, 
you can prompt the learner from wrist. 

You can also start the prompt and slowly fade your 
hands away so that the learner is continuing the 
behavior on their own.

Errorless Teaching

Errorless teaching is when the RBT quickly 
prompts the correct response at a zero second 
delay. 

This minimizes errors and improves the 
effectiveness of teaching.

Errorless Teaching

SD PROMPT Behavior/
Response

RBT says “clap 
your hands”

zero second 
delay

Child claps with 
assistance

Errorless teaching

Intraverbal: What does a cat say? (verbal 
prompt) 

Tact: What is it? (verbal prompt) 

Receptive: Touch my nose (gestural prompt) 

Imitation: Do this [fold hands] (model prompt)



What does a cat say? What is it?

Receptive Skill Do this



Transfer of stimulus control

Transfer of stimulus control is removing the 
prompt from the target behavior to allow the 
learner to engage in the target behavior 
independently. 

For example, when teaching mands the RBT models 
the word, using an echoic prompt. When the 
learner mimics this, the prompt needs to be 
removed so that the skill is transfer from one 
domain (echoic) to the true domain (mand).

Transfer of Stimulus Control

Transfer of stimulus control is when a stimulus 
prompt is faded to its natural occurring stimulus 

For example, if you were teaching a child to tact 
the picture of a cat. You will need to verbally 
prompt the child to say “cat”. Thus, the child is 
echoing your behavior.  You will then need to 
transfer the echoic prompt “cat” to simply 
labelling the cat when asked “what is it?”

Transfer Trial

With a transfer trial, we want to get the behavior 
under stimulus control of the SD. 

If I asked a learner “What does a dog say?” and 
prompted “woof woof” and the child echoed 
“woof woof”. Would the response be considered 
an intraverbal response or an echoic?

Transfer Trials

Echoic to Intraverbal  

For example,   

  RBT: What does a dog say?  

  RBT verbal prompt: Woof Woof 

  Child: Woof Woof (echoes) 

  RBT: What does a dog say? (transfer trial) 

  Child: Woof Woof (independent response)

Errorless teaching



Transfer Trials

Echoic to Intraverbal  

For example,   

  RBT: What does a dog say?  

  RBT verbal prompt: Woof Woof 

  Child: Woof Woof (echoes) 

  RBT: What does a dog say? (transfer trial) 

  Child: Woof Woof (independent response)

Child echoes behavior

Transfer Trials

Echoic to Intraverbal  

For example,   

  RBT: What does a dog say?  

  RBT verbal prompt: Woof Woof 

  Child: Woof Woof (echoes) 

  RBT: Tell me what does a dog say?  

  Child: Woof Woof (independent response)

Transfer Trial

Transfer Trials

Echoic to Intraverbal  

For example,   

  RBT: What does a dog say?  

  RBT verbal prompt: Woof Woof 

  Child: Woof Woof (echoes) 

  RBT: Tell me what does a dog say?  

  Child: Woof Woof Independent Response

Transfer Trial

SD PROMPT
Behavior/
Response

Transfer 
Trial

Behavior/
Response Consequence

RBT says 
“What 
does a 

dog say?”

echoic 
prompt 
“woof 
woof”

Learner 
says woof 

woof 
(echoic)

Restate 
SD

“what 
does a 

dog say?

Learner 
responds 

“woof 
woof”

Reinforce



Problems you may encounter 

Be sure your learner in attending after the prompted 
trial  

For example, if you are teaching the learning to label 
“ball”. You might ask on the transfer trial “what is it?” 
and the child doesn’t even look at the item and says 
“ball” 

Adding a distractor trial in between could help reduce 
these errors and help the learner to attend to the 
stimulus. 

Distractor Trials
Echoic to Tact  

For example,   

  RBT: What is it? (show picture of ball) 

  RBT verbal prompt: “ball” 

  Child: ball (echoes) 

RBT: Clap your hands (HP target) 

  RBT: What is it? (show picture of ball again) 

  Child: ball

Problems you may encounter 

Learner is not attending during a receptive trial 

Looking away and points to the correct picture 

What do you do?

Prompted Trial



Prompted Trial

Rearrange array

Error Corrections

Error corrections are used when the client makes 
an error. The practitioner will restate the 
instruction and prompt the correct response. 

The important part of an error correction is that 
you restate the instruction so that you do not 
chain the incorrect response with the correct 
response.

What not to do

DON’T DO THIS

uh oh…. 

  RBT: What is it? (show blue card) 

  Child: blue 

RBT: No purple 

  RBT: What is it? (show blue card) 

  Child: No purple



Error Corrections

For example, if you asked your learner “what 
does a dog say?” and the learner responds 
“meow”. If you corrected the learner immediately 
and said “woof”. The learner could chain the 
response “meow woof”.

Error Corrections
When the error occurs, find a way to neutralize the learner’s response. 

For example, 

1. RBT says “What does a dog say?” 

2. Learner responds “meow” 

3. RBT says “What does a dog say” 

4. RBT prompts immediately “woof” 

5. Learner echoes “woof” 

6. RBT says “what does a dog say?” 

7. Learner says “woof”

Error correction: restate the SD

Error Correction Trial

1. RBT says “What flies in the sky?” 

2. Learner says “blue” 

3. RBT says “What flies in the sky?” 

4. RBT verbally prompts “bird” 

5. Learner echoes “bird” 

6. RBT runs a transfer trial here!

Trial with an Error

A. S 

B. Error 

C. Error correction: restate the S  

D. Prompt fully 

E. Transfer trial with an embedded prompt

D

D



Error Correction Trial

1. RBT says “What flies in the sky?” 

2. Learner says “blue” 

3. RBT says “What flies in the sky?” 

4. RBT prompts “bird” 

5. Learner echoes “bird” 

6. RBT says “What flies in the sky?” 

7. RBT uses partial prompt “bb”          phonemic prompt 

8. Learner says “bird”

Tips for Success

Errorless teaching reduces the chances of errors, so 
ensure all new behaviors are prompted immediately 
to avoid errors. 

If an error occurs, be sure to restate the instruction so 
that you do not chain responses. 

Using a transfer trial will fade your prompts allowing 
your learner to respond independently and accessing 
reinforcers contingent on the independent response.

Tips for Success

All previously acquired skills should no longer be 
prompted (all prompts should be faded). 

If a learner is making errors with acquired responses, 
make a note (on the back of the cue card of the date ex. 
Incorrect May 5th/15). 

If the learner consistently gets in wrong, the skill may 
need to be retaught possibly because it wasn’t under 
stimulus control, or learner under specific conditions 
that the learner has not generalized the skill. 

Steps to Teaching

SD

Errorless Teaching (prompt)

Transfer Trial

Error Correction, if needed



Question

What is prompting? 

A. Prompting at a zero second delay 

B. Correcting an error 

C. Providing assistance 

D. Fading prompts

Answer

What is prompting? 

A. Prompting at a zero second delay 

B. Correcting an error 

C. Providing assistance 

D. Fading prompts

Question

What is a transfer trial? 

A. Prompting at a zero second delay 

B. Correcting an error 

C. Providing assistance 

D. Fading prompts

Answer

What is a transfer trial? 

A. Prompting at a zero second delay 

B. Correcting an error 

C. Providing assistance 

D.Fading prompts



Question

What is errorless teaching? 

A. Prompting at a zero second delay 

B. Correcting an error 

C. Providing assistance 

D. Fading prompts

Answer

What is errorless teaching? 

A.Prompting at a zero second delay 

B. Correcting an error 

C. Providing assistance 

D. Fading prompts

Question

What is an error correction? 

A. Prompting at a zero second delay 

B. Correcting an error 

C. Providing assistance 

D. Fading prompts

Answer

What is an error correction? 

A. Prompting at a zero second delay 

B.Correcting an error 

C. Providing assistance 

D. Fading prompts



Question

The RBT is teaching Billy to label book. She asked the 
question “what is it?” and prompted him 4 seconds later 
to say “book”. Billy is struggling with this target. What 
might be the issue? 

A. Misuse of Error Corrections 

B. Misuse of Errorless Teaching 

C. Misuse of Transfer Trials 

D. Misuse of Reinforcement 

Answer

The RBT is teaching Billy to label book. She asked the 
question “what is it?” and prompted him 4 seconds later 
to say “book”. Billy is struggling with this target. What 
might be the issue? 

A. Misuse of Error Corrections 

B. Misuse of Errorless Teaching 

C. Misuse of Transfer Trials 

D. Misuse of Reinforcement 

Question

This is when a consequence is delivered contingent 
on the target behavior to increase its probability… 

A. Error Corrections 

B. Errorless Teaching 

C. Transfer Trials 

D. Reinforcement 

Answer

This is when a consequence is delivered contingent 
on the target behavior to increase its probability… 

A. Error Corrections 

B. Errorless Teaching 

C. Transfer Trials 

D.Reinforcement 



Question

This is when you restate the SD so that you do not 
chain an incorrect response with the correct 
response… 

A. Error Corrections 

B. Errorless Teaching 

C. Transfer Trials 

D. Reinforcement 

Answer

This is when you restate the SD so that you do not 
chain an incorrect response with the correct 
response… 

A. Error Corrections 

B. Errorless Teaching 

C. Transfer Trials 

D. Reinforcement 

Question

This is when you restate the SD after the prompted 
trial… 

A. Error Corrections 

B. Errorless Teaching 

C. Transfer Trials 

D. Reinforcement 

Answer

This is when you restate the SD after the prompted 
trial… 

A. Error Corrections 

B. Errorless Teaching 

C. Transfer Trials 

D. Reinforcement 



Question

This is when you immediately prompt the correct 
response… 

A. Error Corrections 

B. Errorless Teaching 

C. Transfer Trials 

D. Reinforcement 

Answer

This is when you immediately prompt the correct 
response… 

A. Error Corrections 

B.Errorless Teaching 

C. Transfer Trials 

D. Reinforcement 

Intensive Trial 
Training (ITT)

Attending skills

Remember, your learner will need to: 

Attend to your voice 

Stay in their seat 

Keep their hands down 

Look at you 

Attend to the stimuli on the table 

Establish these at the beginning of every trial before teaching.



Imitation Training

Imitation

Teaching a child to copy your motor actions. 

1. Say “Do this” “copy me” “Do what I’m doing”(vary 
your SD) 

2. Prompt the learner using hand-over-hand 

3. Transfer trial: Restate your SD and say “copy me” 

4. Child copies correct behavior 

5. Then reinforce!

Imitation

Teaching a child to copy your motor actions. 

1. Say “Do this” “copy me” “Do what I’m doing”(vary your SD) 

2. Prompt the learner using hand-over-hand 

3. Transfer trial: Restate your SD and say “copy me” 

4. Child makes an error 

5. Run an error correction : Restate the SD followed by a full 
prompt, followed by a transfer trial with an embedded 
partial prompt

Receptive Training



Receptive

Teaching a child to identify pictures, shape, colours, numbers, 
letters, etc. 

1. Place 3-5 cards on the table (depends on learner) 

2. Say “Touch” “show me” “find the”  (vary your SD) 

3. Prompt the learner (using correct prompt for learner) 

4. Transfer trial (rearrange array) and say “touch” “show me”… 

5. Child does correct behavior 

6. Then reinforce!

Receptive

Teaching a child to identify pictures, shape, colours, numbers, letters, etc. 

1. Place 3-5 cards on the table (depends on learner) 

2. Say “Touch” “show me” “find the”  (vary your SD) 

3. Prompt the learner (using correct prompt for learner) 

4. Transfer trial (rearrange array) and say “touch” “show me”… 

5. Child makes an error 

6. Run an error correction: restate the SD, followed by a full prompt, followed 
by a transfer trial with an embedded prompt quickly pointing to it. 

7. Then reinforce!

The Array

Number of cards in your array 

How cards are placed in the array 

Be sure to rearrange your array

Tact Training



Tact
Teaching a child to tact pictures or ongoing actions, etc. 

1. Hold up the target picture or object. 

2. Say “What is it?” 

3. Prompt the correct response verbally “ball” 

4. Child MUST echo here “ball” 

5. Transfer trial “what is it?” 

6. Child responds “ball” 

7. Reinforce

Tact
Teaching a child to tact pictures or ongoing actions, etc. 

1. Hold up the target picture or object. 

2. Say “What is it?” 

3. Prompt the correct response verbally “ball” 

4. Child MUST echo here “ball” 

5. Transfer trial “what is it?” 

6. Child makes an error here 

7. Run error correction: restate the SD, followed by a full prompt “ball”, followed 
by a transfer trial with an embedded prompt “bb” 

8. Reinforce

Intraverbal Training

Intraverbals

Teaching a child to respond to questions. 

These should be taught in the ITT, then 
transferred to the NET.



Intraverbals

Teaching a child to respond to questions such as their name, 
animal sounds or wh-questions. 

1. Ask the question “What does a dog say?” 

2. Prompt the correct response “woof” 

3. Learner must echo “woof” 

4. Transfer trial “What does a dog say?” 

5. Learner responds and says “woof” 

6. Reinforce!

Intraverbals
When an error is made, use an error correction. 

1. Ask the question “What does a dog say?” 

2. Prompt the correct response “woof” 

3. Learner must echo “woof” 

4. Transfer trial “What does a dog say?” 

5. Learner responds “quack” 

6. Error correction “What does a dog say?” 

7. Prompt “woof” 

8. Learner echoes “woof” 

9. Transfer trial “what does a dog say?” followed by phonemic prompt “woo” 

10. Learner responds “woof” 

11. Reinforce!

Intraverbals

Intraverbal targets that can be taught using a 
tact-to-intraverbal transfer is better than using a 
verbal prompt. 

For example, if the target is “what flies in the 
sky?”, hold up a picture of a bird without verbally 
prompting your learner. The learner will tact the 
picture then do your transfer trial. 

Intraverbals

Teaching Intraverbals: 

1. Ask “what flies in the sky?” 

2. Hold up a picture of a bird without verbally prompting your learner.  

3. Learner will tact [bird] 

4. Transfer trial: Remove the picture (place picture face down on the 
table) and ask “what flies in the sky?” 

5. Learner responds [bird]  

6. Reinforce



Intraverbals
Learner’s that struggle on the transfer trial and often make mistakes here. 

1. Ask “what flies in the sky?” 

2. Hold up a picture of a bird without verbally prompting your learner.  

3. Learner will tact [bird] 

4. Transfer trial: Remove the picture (place picture face down on the table) and ask “what flies in 
the sky?”  

5. Child makes an error 

6. Run error correction: Restate the SD, followed by showing the picture cards, followed by a 
transfer trial with an embedded prompt (quickly flash the picture) 

7. Learner responds correctly  

8. Reinforce.

Intraverbals

Be sure your learner can tact these pictures 
before running them in your intraverbal 
program. If your target is “where do you wash 
your clothes?” and the response is [washing 
machine], but your learner cannot tact a washing 
machine; teach the learner to tact the target first, 
before running it as your intraverbal. 

Selecting Targets

Targets

Programs will be selected by your supervisor 

Program targets can be selected by you 

Select targets that make sense to the learners life 



Let’s put it all 
together

Running Your Session

Probe your targets at the beginning of your 
session or at the beginning of each domain time 

Start teaching the rest of the day 

During each domain time, your goal is to teach 
those targets as many times as possible (I like to 
set a goal so everyone works towards that)

Your session

Your data sheets should be somewhere safe in a 
binder or folder with you while you are running 
your session 

Your program should only have the skill 
acquisition plan, probe data sheet, skill tracking 
form and graph

Data sheets

All extra sheets should be filed away in your 
learners maintenance binder 

Do not leave extra sheets laying around 

Keep your binder tidy and free of loose papers



Maintenance Binder

It is best to organize the maintenance binder in 
sections: 

Acquired programs 

Programs on hold 

Raw data 

Behavior data 

Supervision Notes

Maintenance Binder

Within each section, placing all data sheets in 
alphabetical order or by domain is best. 

Keep the maintenance binders in a safe place.

Last Thoughts


